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4 Program Areas

Research

Training

Reading for

Meaning

Relationships,
advocacy & PR

Materials

1. Training: teaching prospective and existing teachers how
to teach reading for meaning in African languages and in
English. This is the original mandate given to the Funda Wande
team and includes ensuring that universities incorporate the
course into their existing teacher training programs, and that
a method of training in-service teachers be established and
evaluated.

2. Materials development: developing and translating a core
library of high-quality African language texts, both fiction and
non-fiction, for Grades 1-3, as well as aligning various existing
and new textual resources (textbook, workbook and story
anthology) for stream-lined teaching and training.

3. Relationships, advocacy, and PR: Core to the realisation
of this goal is the development and maintenance of strategic
partnerships with government (national and provincial),
universities, NGOS and civil society. Ensuring that the broader
public and South African thought-leaders maintain a focus
on early grade literacy will require resources for sustained
advocacy and communications.

4. Research: Given the serious lack of research on early grade
reading in African languages, there is a need to conduct new
research (on high-frequency words, dyslexia, decoding and
assessment), as well as train the next generation of mother-
tongue researchers.
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Xhosa Grade 1 text
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Hayi, Velile! Suku... Hayi bo, Velile! Hayi, wena!
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David Carel, Nangamso Mtsatse, Nwabisa Makaluza



siXhosa Grade 2 text

Ujikeleza egadini. Ujikeleza uqalile ukuijika-jika. Ujikeleza ujika-jika kakhulu.
Uza kujikeleza egadini. Uydjika-jika. Bayajika-jika kakhulu.
Nalo uza kujikeleza. Uyeza nalo, kujikeleza.
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David Carel, Nangamso Mtsatse, Nwabisa Makaluza
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Ngenye imini uLwazi ubona
‘Ingaba lizinyo lesilwanyana?’
uyazibuza efunisela.

ULwazi uzixelela ukuba uza
kufumanisa ngeli zinyo.

iXhosa Grade 3 text

1ZInY0. Ubona umfanekiso wenyoka
encwadini yolwazi Iwezilwanyana.
Upopola amazinyo enyoka ...

Asililo izinyo lenyoka. Amazinyo
enyoka awafani neli zinyo.
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ULwazi ubona umfanekiso wesinye
isilwanyana, ingonyama. Upopola
amazinyo engonyamd ...

Asililo izinyo lengonyama. Amazinyo
engonyama awafani neli zinyo.

David Carel, Nangamso Mtsatse, Nwabisa Makaluza



The Funda Wande Intervention
in the Eastern Cape
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Week 7 : Day 1

Listening and Speaking (15 min)
El D6E poster: Wik anim Aoy fiash . ihiosi, Ingwenya,
imlene

M Preparation: Crocie litke s and EXhosa fiash cards of the words on the poster.
# Lesson objective(s): Talk abou the poster. Relte # 16 helr own expedonce, Learm new
vocobulary.

ACTIVITIES
1. Theme poster: Wild animals
* Ted the learmes that you wil be taiking about wid animas loday.
+ Where do we find wid animos?
+ I8 this pichure In the wid? # not, where 517
+ Why are the animas seporated?
+ What's diferent about the monkey's ©oge compared with ihe other cages?
* Discuss the vocobuiary. Tak about ihe mecring. Look af the form of each word, setina

wolence.
« Sfick the fiash crds on the poster and Use Thofn Iroughout the woek.

Shared Reading (15 min)

£l Vua Baleka vooabukary Isigcawy, isele,
inyoka, infoka

-mwdmkmmmo‘mxmwmmwmmmm

mi rolating 10 thok own
ACTIVINES

1. Prereading
= Cover: Tak about the fille and the pichure. Ask questions:
+ Inwhat kind of situasions do you un?
+ Which of ihese animals have you seant Where?
* Piciure walk: Fage through fhe story (do not reod ). Look at the pictures ond otk quessiors,
+ [poge 4) Which animal must run here?
+ [page 10§ What mokes ihis pickure diferent from ofher pichures?
*+ Vocab fiash cards: Teoch new words, using fiash cords and objects of pichures.
+ Discuss the vocabuiary, Talk about the meaning. Look af the form of each word, Use tina
Senience.
r * S¥ck the fiashoards on your Vocatuary Poster and vse Them throughout the week

2

During reading
* Reod the story with expression, demorsiioting fuency.
* Ask comprehansion questions affer reading wo pages:
* (page &) Wy do cnimals hunt ecch ofher?
+ {0ge 10} Do you think this man has over hunfiod @ leopard and led 17 Why do you
i’; 7" say o7
x " A Post-reoding
« Ciora the frst rooding: finsh by osing:
+ What did you find Inferesting about the story?

n

The Funda Wande Intervention
inthe Eastern Cape

' CE N EVA
Phonics (15 min)
= Vuda Buka alphabel frleze: letter card for /k/; fiash cards om the phorics word sf:
Kk ikasi, Koty sika, vuko
G  Preparafion: Creale o senbence siip: Ulukisa usike ikawusi yesikolo, Cut out fiosh cords,
= Lesson objecive(s): idenlify ond sound the lefter /k/.
ACTIVInES
A 1. Sentence stip
R —  Stick the sentence sip on the board. Reod It aloud, emphxasiing the /k/ sound.

= Tel tho learmee that they are gaing 10 leam about the lotter &/ - M’c“lbduln howit
sounds, and words that have ths sound.

* Read the senience on ihe strip apain. Ask the leamers o islen and look for the lettec &/ in
i sentence.

2 Letter card for /k/
* Stick the lefter cord on the board and ask: Whot b his?
* Ropeat 1he resporse - ikall - ond emphasse the /k/ sound.
« Tl the loamerns Yo say /k/. Thay must look af your mouth, say # ogain and lock of eoch
ofhar's mouths 10 seo what thekr ips are doing.

3. Phonics words

* ASk the leomers 10 supgest words with the sound /k/.

* Infroduce the /k/ words using fiash Cords and pichures o objects.

* Tok about the moaning of eoch word. Look at the form. Use eoch word in o
s0n1ence, o oct it out,

« Stick the flash cards on Ihe phonics charf and wse them throughout the wook.

* Roter the loamars 10 tha word kst that s pasted In thar books, Read the words with
them ogain.

Handwriting (15 min)

kkkkkk — osesoncesiam

learners’ handwiing axercise books
= Preparafion: Wifle a pattem on the bocrd in ho rows. Wﬂl@nwdoonodlmletm/m!he

k k k '_< k k ..mud moocmmmmmmto?:fmzmmx
kkkkkk oo

« Ted the isamers they are gaing 10 leam how 1o witte the letter /k/.
-meywmwmmmmmwmmm

k “ » Drawin the o, say out loud: ' ubhek
(Y uxwesel ekunene.
 Tol thom o repedt ihe chant as they we thor ingens 10 welte the lefter /k/ in the air, on the
k omt ot o ther Honds” bocks.
fottor on stort welling over i, saying the chant cloud. Got
mueanuscosoylvmvwme.
k 2 Leamers’ books
« Tl the learmess 1o open ther handwiiling books and fum 0 the page you have prepared
for theem.

« Say the Instructions cloud as ihey vite.
« Vicik around, hoiping those who nood 1.
fo chock ! posture, pendd o

Group Guided Group Guided Reading

Reading * See Group Guided Reading bookiet for the guide to each story.
Moncay Tvesday Wednesday Thursday Friday
Growp 1 Group 3 Group S Group 2 Group 4

Group2 Growp 4 Growp | Geoup 3 Group §




The Funda Wande Intervention
in the Eastern Cape

ibali-1 Bala

l iphepha I Imibuzo

Sesiphi isiioneko/isikhumbuzo

Iball-1 BALA ocinga ukuba siza kwenzeka kweli
I t = i bali? Wazi nJ'ani?
B@ia | ye- Jhﬂgn bo  yom
v SRR v NS S

ba-lo ha-yi ye-yam

“tzondi

Bb 'Aa

Amogomoosshoiianob | Amagame ossbaln 020 Bala. mong)c hi amakhandlela
bala, bo ‘ bala, hayi, yeyam okwikeﬂiki. fnemimjoko emingophi le

| ntombazana?

Amanye amageme ano-D Amanye omagama ano-9

biza ubisi lala umama

buza ubuso idada utata

beka ibali ipapa usana

Buza abafundi: “Nicinga
ukuba eli bali lingatoni?”

Xa ubiza lamagama gxininisa izandi

ezingqindilili

Ukufunda ngamagqela (mizuzu engama-30)

m Amaqela amabini (imizuzu ofi-15 ngalinye)
 lzixhobo: Ingaokalela yamabai o-Vula Bula

olikwiphepha lokugale u-bola.
Umfundi kufuneka alathe egameni
ngelixesha elunda bebe abanye abalundi

] Yenzo
u-lal. fol, [, 1ol Iuf, no-Iof.

Ngoboni abantu obangqonse le

ntombazana?

N

«Funda isisvakalisi sokugaibela: hayi bol u bonl orumene ISII 03! SOIE u qcx|o
W Injongo zesifundo: Ukuchonga nokuvakalisa Yeyam. . k ?
zandi zonocobumba u-/b/ and fo/. Ukufunda zondi «Cola umfundi akubonise u-/b/ no fal. se egl )
ngabancobumba. Umfundi makolathe aze alibize. (Yenza
nomiundi ngamnye.) Who got the f
i b I i
Imisebenzi (decode) uze ubacele batunde

Yiba neqelo efinye lobafundi eliieli emethini
phombi kwakho,

Amakhadi onoobumba

*Beka amakhadi onocobumba phambi
kwabalundi uze ubuze umiundi ngamnye
achole unobumba abize isandi sawo.
Ukufunda

*Khomba kwisihloko uze usifunde. Gxinisisa
kwisandi soonobumba u-/b/ kunye no-/o/.

+Cola umfundi wokugala afunde igama

ngoftyibiliko.

wezandi.

Abanye abafundi

Zoba imifonekiio ecaleni kwomagama kuluhly

Umsebenzi wasekhaya
Fundela umzali wokho/ umntu omdala iboli
obulifunde neqela lokho esikolweni.

Kutheni ucinso ukuba intombazana
ezalwcgo ikhathakazekile okcnﬂe
ilusizi?
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21. Choosing the right books
for your learners

26. Phonemic Awareness
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Subtitles

43 views * 2 weeks ago
Subtitles
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7 views * 1 week ago
Subtitles

22. Selecting Groups for GGR 20. Doing GGR with your

learners

| 7 Big ideas

Blending and
Segmenting

(29)

29. Blending and Segmenting

1. What is Funda Wande

61 views * 5 days ago
Subtitles

48 views * 1 week ago

Ideas
| rﬂ! ‘anap

Blgldeasin - =
Reading

28. Lesson Plans: 25. Big Ideas in Reading

Introduction to Lesson Plans ,
24 views * 1 week ago
8 views * 1 week ago Subtitles

Subtitles

‘ Big 'd,“',s s

Setilgp Ballibedt Fmtioy

Doing GGR with
your learners .

Setting up for

Baseline Assessment

18. Baseline Assessment

5 views * 2 weeks ago
19 views * 2 weeks ago Subtitles

Subtitles



| Blgtdeas L B Anthology Training | Bigideas

ECDOE

Usmg Baselineto W Anthology Reader 2
make groups = o Training 7 A
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19. Baseline Assessment 12. Baseline Assessment ECDOE Anthology Training 1- 11. Baseline Assessment 10. Baseline Assessment
. . 5 Oct 2018: Message from... ) )

7 views * 2 weeks ago 3 views * 2 weeks ago 3 views * 2 weeks ago 8 views * 2 weeks ago

Subtitles Subtitles 13 views « 2 weeks ago Subtitles Subtitles

Subtitles
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| Setting up your T Sattng U your n Furida Wand | Setting uo vour crassroom

Permie’s 2 Baseline ' = i i
Clapping Routine ok i i Assessment i Relatlorlﬁglps
Correcting yolr isamece ¢ 4
9. Baseline Assessment 7. Clapping Routine 16. Relationships 8. Baseline Assessment 17. Relationships
6 views * 2 weeks ago 10 views * 2 weeks ago 7 views * 2 weeks ago 10 views * 2 weeks ago 9 views * 2 weeks ago
Subtitles Subtitles Subtitles Subtitles
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£nowing tha rarmes of your leamers. 4 v/ Get'to know your learners -," g classroom <) 1-5 October 2018 ! Components of Lasson Plans:

® e~ 1 @ v, ; @
15. Relationships 6. Relationships 5. Setting up your class 14. Anthology Training 1-5 4. Lesson Plans
6 views ¢ 2 weeks ago 9 views * 2 weeks ago 30 views * 2 weeks ago Oetoher2018 54 views * 2 weeks ago
Subtitles Subtitles Subtitles 42 views * 2 weeks ago Subtitles
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FACULTY OF EDUCATION

SHORT COURSES

IN FOUNDATION PHASE LITERACY TEACHING

G35
* &
&ung’a ) ®  RHODES UNIVERSITY
Sance CSD Where leaders learn

12 Short Courses

Courses in the Advanced Certificate Foundation Phase Teaching: Literacy

Short Courses

CAPS Reading Activities

Description

= Introduction to teaching reading = Introduction to CAPS reading activities = Baseline
testing = Read Aloud = Shared Reading - Group Guided Reading = Paired Reading =
Independent Reading = Assessing CAPS reading activities =

EMERGENT LITERACY = Importance of the grade R year = Listening and speaking = Emergent reading & writing =
Phonological awareness & letter/sound knowledge

DECODING = Introduction to decoding * Phonological (& phonemic) awareness = Letter-sound
knowledge & phonics = Word reading = Oral reading fluency = Assessing decoding

VOCABULARY * Introduction to vocabulary = Vocabulary development = Teaching vocabulary

incidentally = Teaching vocabulary explicitly = Strategies for children to use to identify
and learn words = Assessing vocabulary

COMPREHENSION

= Teaching comprehension = Teaching comprehension strategies = Using questions to
build comprehension = Text types = Assessing comprehension

WRITING

= Introduction to writing = Stages of writing development = A process & genre approach
to teaching writing = CAPS writing activities = Teaching creative writing and ways to
extend writing = Teaching language and grammar = Assessing writing

HANDWRITING

* Introduction to teaching handwriting = Teachers role in teaching handwriting = What,
when & how of handwriting = Assessing handwriting

EFAL 1

= Principles for teaching an additional language in the Foundation Phase = Setting up the
classroom and doing baseline assessment = Teaching oral language * Teaching phonemic
awareness, phonological awareness & phonics = Teaching reading in EFAL

EFAL 2

= Teaching writing in EFAL = Teaching vocabulary and grammar in EFAL = Preparing
learners for English LoLT in Grade 4 = Assessing learners’ English = Planning for EFAL

CREATING A CULTURE OF
READING

= Affect, engagement and motivation in reading = Texts for teaching reading = Print-rich
classrooms = Managing resources = Establishing a culture of reading across the school

INCLUSIVE EDUCATION

= A teacher’s role in an inclusive classroom = What is available to help the teacher? =
Barriers to learning, strategies and suggestions

ASSESSMENT AND
REMEDIATION

= Baseline assessment = Formative and summative assessment of reading and writing =
Helping struggling readers and writers

PLANNING & PROGRESSION

= Introduction to the planning cycle = Becoming a reflective teacher = Levels of planning =
Planning for routines and classroom management
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e Impact assessment

(~rs [TOYSDACR

ERSomersetEasteit IR delaide s

C’o’oﬁwouse

Riebeek East
Alicedale= Grahgf
Kirkwood
S Addo Elephantsy
N'ati'onal Park

AlexandriasKe

0 Treatmemt

Control




Impact
at Scale

Goal: An anthology of graded readers for every
grade 1-3 child in the Eastern Cape in 2019.

&

To learn to read children need fun books that are sequenced and
structured to increase in difficulty incrementally (graded readers). Due
to their cost, historically only fee-charging schools could afford these.
To solve this problem Funda Wande combined Creative Commons
licensed Vula Bula graded readers into a single anthology per grade
with about 22 stories per anthology (the main cost in printing graded
readers is the cover of each “skinny" book). By eliminating licensing
fees, combining stories into one book and printing at scale (200,000+
books) we reduced the cost per anthology to R8-per-book. We printed
50 sample copies of each anthology and presented the case to high-
level ECDOE management on a number of occasions. In 2018 the

Total schools:
4,365 ECDOE decided to implement the plan and printed and distributed
824,365 anthologies to 463,276 Grade 1-3 learners in 4,365 schools,

Total booksdeﬁvered: paid for by the ECDOE and distributed with the DBE workbooks. This

824,365 is the first province to provide graded readers to every Grade 1-3 child.
Fe

Total Gr1-3 learners:

463,276

——
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824,345 anthologies printed and

distributed by ECDOE.

Incwadi yamabali

BEGER

@ T | BLPremium
Eastern Cape pioneers
book printing and

distribution scheme to
pupils
Officials improve schooling for all grade 1-3 pupils

in the province by inventing @ new way to produce
and distribute high-quality Open Access books










What do we know?

( (1) Language We know almost
Oral comprehension nothing about this!

’—-5

~
/,
, LANGUAGE
COMPREHENSION

SKILLED
READING

Fluent execution
and coordination
of word recognition
and text
comprehension

© BACKGROUND KNOWLEDGE

4 \
' (facts, concepts, etc) ‘
l © VOCABULARY l
1 1
\

(breath, precision, links, etc)
© | ANGUAGE STRUCTURES
(syntax, semantics, etc) |
\ o YERBAL REASONING ,
(inference, metaphor, etc) , ¢
© |ITERACY KNOWLEDGE
S tmieon 0wl g e {
Cm—- ~
, WORD RECOGNITION \

© PHONOLOGICAL AWARENESS
(syllables, phonemes, etc)

' © DECODING (alphabetic principle, l
spelling-sound correspondences)
‘  SIGHT RECOGNITION '
\ (of familiar words)
N
~

IEEJ We know a little We know

about this. the most
about this

21



Lack of reading research on languages in developing countries

Number of articles in top 3 journals 2009-2019

(0)
o0% ~=53%
7 b2\
50% ,/ \\
Y} \
40% i Y
] \
30% I \
o I i
- S |
10% ,/’ 4%\\\ 6% || I
/" 1% 1% 1% 1% 2% \ \ !
i m B \ !
0%\ — — — e — ,I
\\ Swahili Bemba, Bengali Hindi Portuguese  Arabic ¢ Spanish Chinese rench English »
S isiXhosa, /l \ /
So isiZulu, ’¢’ So &’
Setswan;-----_-‘_—_— 69-70% of all
0 . .
CSE'S(;thO 6% of total article in the 3
ichewa i .
(rounding). journals are
on
Journal of Research in Reading, Arabic + Hindi + Bengali + Swabhili = Eng/French

Scientific Studies of Reading,

more than 1-billion people
Reading Research Quarterly peop




Taking a closer look at

Comprehension
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EGRS 1 impacts (Cilliers et al. 2018)

Table 4. Results on sub-indicators

(1) (2) (3) (4) [ (5) \ (6) (7)

Letters Words Non-words Paragraph reading IComprehension IPhon.awareness Writing

Training 0.0596 0.103 0.128* 0.122 : 0.0518 I 0.139%** 0.105
(0.0889) (0.0786) (0.0755) (0.0744) (0.0730) 0 (0.0657) (0.0789)
Coaching 0.192** 0.224*** (.258*** 0.232%** I 0.223%** I 0.156** 0.156*
(0.0927) (0.0731) (0.0743) (0.0684) I (00719 | (00712 (0.0851)
Observations 2,951 2,951 2,951 2,951 [ 2,951 I 2,951 2,951
R-squared 0.147 0.158 0.142 0.151 I 0.121 I 0.071 0.124
Training=Coaching:P- I I

value 0.141 0.098 0.064 0.115 ‘ 0.011 '] 0.793 0.51
I I S

Notes: each column represents a separate regression, using equation (1) with the same set of controls as in table 3. The top column indicates
the outcome. Standard errors are in parentheses and clustered at the school level. *** p<0.01, ** p<0.05, * p<0.1

Cohen's d: 0.2




EGRS 1: Comprehension

Table 5. Impacts as proportion of two years of learning in the control

(1) (2) (3) 4 g 6 \

VARIABLES Letters Words | Comprehen5|on |
Improvement in control 33.7 17 | At most 1.23 |
Impact % Impact % | Impact % |

Treatment impacts | |
Training 1.572 4.7% 1.75 103% | 0.0695 57% |
Coaching 5.056  15.0% 3.80 224% \ 03 24.4%  J

Note. The odd-numbered columns show the treatment impacts on three different sui E e?s s.?owil?shiowsi

the change in the control over two years of the study for these sub-tests. The even-numbered columns
shows the impacts as a proportion of two years of learning.

e Control schools improve by 1.2 comprehension Qs
(i.e. 30% correct of 4 questions)

e Coaching schools improve by 1.5 comprehension Qs
(i.e. 38% correct of 4 questions)



Comprehension

Comprehension and fluency have been widely studied in English (Adams, 1994;
Spear-Swerling, 2006).

1. Independent reading level: word recognition is 99% and comprehension is
90% or better.

2. Instructional reading level: (the level at which the reader can be successfully
instructed) word recognition is 95% and comprehension is 75% or better.

3. Frustration reading level: word recognition is 90% or less and comprehension
is less than 50%. At this level the reader cannot really understand the text.

Essentially all learners in treatment schools are still at ‘frustration reading
level’

Rachel Kahn, Patricia A. Zapf, & Virginia G. Cooper, Readability Of Miranda Warnings And Waivers: Implications For Evaluating Miranda
Comprehension, 30 L. & Psychol. Rev. 119, 127 (2006) (citing Daniel P. Greenfield et al., Retrospective Evaluation of Miranda Reading Levels and
Waiver Competency, 19 Am. J. Forensic Psychol. 75, 79-80 (2001)).



What does a 0.2 SD looks like?

Cohen's d: 0.2

Comprehension



Table 7. EGRA sub-test distributions by comprehension categories showing median

scores with interquartile ranges presented in brackets

...read correctly per minute

s [ Snae | Nor [ ot s
Non-readers | 24 (17-31) | 8 (3-11) | 4 (2-8) 14(7-25) | 15 | 1%
Northern | Pre-readers | 25(28-41) | 23 (18-28) | 14(9-19) |43 (34-48) | 48 | 36%
Sotho | Emergent | 42 (2949) | 30 (27-35) | 21 (18-26) | 58 (52-62) | 27 | 20%
Basic 43(39-46) | 33(27-36) | 24(21-26) | 70(66-84) | 12 | 9%
Non-readers | 16 (10-25) | 6(3-11) | 6(4-9) 12 (7-18) 4 | 4%
Xitsonga | Preeaders | 33(1841) | 16(1320) | 15(o-18) | 40(3250) | 16 | 14%
Emergent | 39 (34-48) | 19 (15-23) | 16 (11-20) | 48(39-51) | 30 | 27%
Basic 46(38-55) | 28 (21-31) | 21(15-26) | 57 (48-71) | 43 | 39%
Non-readers |19(9-23) |6 (3-13) |5 (3-9) | 4(1-15) 37 | 7%
izuly | Pre-readers | 26(15-38) | 15(10-20) | 11(7-16) | 13(9-22) | 83 | 17%
Emergent | 34(2043) | 23(18-29) | 17 (13-23) | 28(20-35) | 145 | 2
Basic 34(24-48) | 30 (2633) | 22(19-26) | 37(3243) | 102 | 2

Percentage achieving at least this level
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Section on Statistical Education — JSM 2009

The Cult of Statistical Significance
By Stephen T. Ziliak and Deirdre N. McCloskey'
Roosevelt University and University of Illinois-Chicago

Abstract: We want to persuade you of one claim: that William Sealy Gosset
(1876-1937)—aka "Student" of "Student's" t-test—was right, and that his
difficult friend, Ronald A. Fisher (1890-1962), though a genius, was wrong. Fit is
not the same thing as importance. Statistical significance is not the same thing as
scientific importance or economic sense. But the mistaken equation is made, we
find, 1in 8 or 9 of every 10 articles appearing in the leading journals of science,
economics to medicine. The history of this "standard error" of science involves
varied characters and plot twists, but especially R. A. Fisher's canonical
translation of "Student's" 7. William S. Gosset aka “Student,” who was for most
of his life Head Experimental Brewer at Guinness, took an economic approach to
the logic of uncertainty. Against Gosset’s wishes his friend Fisher erased the
consciously economic element, Gosset's "real error.” We want to bring it back.



Points for discussion:

1. Of course the input components of
reading (letter-recognition, oral
language proficiency, vocabulary) are
important for comprehension (& b(y
implication improving them is good),
but is ‘real comprehension’ actually W Schmalfeldt
improving even among the top of the
intervention distribution?

2. Are we actually moving the needle
on comprehension?

3. What are we doing to measure &
improve oral language proficiency.
constrained vs unconstrained skills
ala Snow)

Credibility




Reading Skills Pyramid

by TimedLearning.com

On-Track Reader
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Children best start learning to read by sharing hooks and engaging in conversation with adults.



Working in an entire phase vs an
individual grade

Coaches: # Grades which | Grade years /
school coach coaches | coach / year
per year

EGRS
Funda Wande 1:5 3 15

Different configurations which decrease the cost per learner

* Grades: Working with the entire phase (Grade 1-3) means the dosage can be
1 coach to 5 schools instead of 1:15

e Subjects: Literacy-only coach vs literacy-and-numeracy coach



TESTS

Formative =~ Summative
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Figure 1. The 5 T's of early grade reading (adapted from Bulat et al., 2017)
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Fig. 3 Distribution of oral reading fluency scores (WCPM) for rural South African ESL learners relative
to Broward County ESL learners, Florida (Broward County, 2012) (Source: Draper & Spaull, 2015)
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Comments / Questions?
NicSpaull@gmail.com




